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Abstract

In today’s world, there is an increasing demand for higher education because of the
need for qualified workforce. To meet this demand for higher education, private institutions
have been founded along with public ones beginning from 1980s in Turkey. Along with
public universities, there has been a great growth in the number of private higher education
institutions in Turkey. One of the criticisms towards private higher education institutions is
that they focus on economic development rather than educational quality. In the same way,
the expansion of these private higher education institutions has brought the issue of
qualification in terms of instructional goals, teaching and learning. Thus, it has gained
importance to research on the instructional procedures in these institutions. At that point,
faculty members’ opinions about educational quality at private universities have importance
as they are the designers and implementers of instuctional process. In this study, it was aimed
to find out the faculty members’ opinions concerning instructional quality at private
universities in Turkey. A private university was determined as a case. The researchers made
interviews with instructors by forming interview questions which were formed depending on
the related literature review. Faculy members with much experience at private universities
were chosen as participants to have a broad understanding about the issue. The data obtained
from structured interviews have been analysed with content analysis technique. The findings
of this study may help to determine the instructional problems at private universities in
Turkey. In addition to this, it may also help to improve the instructional quality in higher

education institutions.

Key Words: Higher Education, Faculty Members, Teaching, Instruction
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Abstract

This presentation primarily shows the current problem of defining the term Human Beings from an
anthropology of education perspective. This aim considers the balance between pedagogy and an-
thropology both theoretically as well as practically. To do so, I will integrate Japanese philosophy
of education viewpoint into this discussion by using the hermeneutical method.

As a part of the results, an example is given that is related to the text “On Pedagogy” (1933) written
by Kitaré Nishida, one of the most important Japanese philosophers in the 20" Century. He stressed
that pedagogy as an academic discipline needs to build its own position related to other disciplines
without overlooking the problem of the relationship between the abstract and concrete.

According to Christopf Wulf and Jorg Zirfas, whose current research has an enormous influence on
the field of anthropology of education in Germany as well as in Japan, we currently live in a diverse
and pluralistic world, therefore we can no longer identify the universal goal for humanity, which is
established through traditional pedagogy. On the one hand, this point may appear to make sense if
we consider that we should determine the reality of education and human beings in the present a
process which is believed to overcome the Eurocentric. On the other hand, we should also reflect on
the method and purpose of anthropology of education in order to build coherence between theory
and practice, namely; why we need anthropology and pedagogy as academic disciplines.

To approximately answer this question, I validate Nishida’s theory and draw the conclusion that his
theory has the potential to not only overcome the Eurocentric both theoretically and practically, but
also to regain the balance between pedagogy and anthropology.

Keywords: philosophical anthropology, anthropology of education, philosophy of education, Japa-
nese studies;
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INFORMATION LITERACY EDUCATION AT MEDICAL
FACULTIES AT CHARLES UNIVERSITY IN THE CZECH
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Author: PhDr. David Horvath,
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Keywords: courses, curriculum, higher education, information literacy, medical faculty, questionnaire,
scientific information, survey

ABSTRACT

The survey that was conducted in the past 2 years focuses on information literacy skills of students
and other medical staff at medical faculties at Charles University (MF CU) in the Czech Republic. The
research objective is to find out how medical and non-medical students and other staff look for
information in order to educate themselves, how they find relevant information on the Internet or in
specialized electronic information resources available at their faculty. The second part of the survey
focuses on the courses the students would like to see in various areas of information literacy, what
their opinion is about the core course “Introduction to Scientific Work”, whether they prefer e-
learning types of courses over lectures and seminars, etc. The conclusion pays attention to the use of
WikiLectures (WikiSkripta) and social media. The research using a method of questionnaire verifies
4 hypotheses; most of them was confirmed. The results of this survey should bring more attention to
discussion about urgency and necessity of including information literacy into compulsory curriculum
at medical faculties.

INTRODUCTION

Information literacy research is currently a widely discussed topic. The research already began in 1974
when Paul Zurkovski produced the first definition. In his opinion, an information literate individual is
“ready to use information sources for their work, having learnt to use a broad range of techniques
and tools, as well as primary sources for problem solving”'. The American Association of Librarians
defined information literacy as the ability “to recognize when information is needed and have the
ability to locate, evaluate, and use effectively the needed information””. The definition has since been
modified in different areas and expended on medical fields as well.

Survey results focusing on doctors or medical students have been published both in Czech and in
international literature. Other surveys of information literacy in non-medical field have been
conducted in specialized healthcare fields, such as nursing, healthcare technology, and physical
therapy. Other non-medical fields, such as chemical dependency and nutritional therapy are not
covered as much. This survey included the areas widely researched in the past as well as areas less
covered.

' BEHRENS, Shirley J. A conceptual analysis and historical overview of information literacy. College & Research
Libraries. 1994, vol. 35, no. 4, pp. 309-322. ISSN 0010-0870.

2 American Library Association. Presidential Committee on Information Literacy: Final Report [online].
Washington: ALA, 1989 [cit. 2015-21-10]. Available from:
http://www.ala.org/acrl/publications/whitepapers/presidential
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RESEARCH DEVELOPMENT GUIDELINE
The survey started to be conducted in May, 2013 at 2™ Medical Faculty in Prague and finished at 3"
Medical Faculty in Prague in July, 2015. Its aim was to verify these hypotheses:

1. Students and medical staff at medical faculties of Charles University (MF CU) use free
available electronic information resources instead of very specific and professional databases
in their education.

2. Social media play very important role during studies and research at MF CU.

There is a small awareness about information literacy seminars at MF CU.

4. Undergraduate and postgraduate students of general medicine, dentistry and pharmacology
have insufficient possibilities for information literacy education and they prefer courses as a
compulsory part of their curriculum.

W

Concerning first hypothesis, from the previous findings it is known that physicians and students rather
use known media such as Google to find relevant information instead of much more resourceful
database provided by academic library. This survey wants to confirm that medical faculty staff have
similar information behaviour.

The second hypothesis is to prove that medical information is not spread by classical ways
(magazines, email, colleagues) but also through social media. This is based on massive development
of social networks and rapid growth of new users. The trend of this day and age is to share thoughts in
a short period of time without any delays. The need of cooperation, thoughts shared and research
results has let to development of several technical social networks, ie. Academia, LinkedIn, Mendeley,
and several medically tailored social network, ie. Epernicus (biomedicine), ResearchGate (clinical and
theoretical medicine).

The third hypothesis is to see whether medical staff and students know about information literacy
seminars held by their academic library but also questions the subject matter they would be interested
in to attend.

The fourth hypothesis is based on experiences of postgraduate students of 1* Medical Faculty who
attended “Beginner Researcher in Biomedicine” seminar. During the seminar all the students agreed
that during undergraduate studies they had not been informed about electronic information resources
of the faculty. They would welcome more seminars and courses about information literacy. However,
in most medical faculties there are compulsory courses of information literacy but only for non-
medical undergraduate fields, reason being already tight schedule in their curriculum to include
information literacy education. This hypothesis was to prove the true interest of medical students in
this subject but also included other participants (non-medical students, non-medical staff, physicians
and researchers).

The survey was done through questionnaire in all medical faculties of Charles University which are
1%, 2" and 3™ Medical Faculty in Prague, Medical Faculty in Pilsen and Medical Faculty in Hradec
Kralove with their faculty hospitals and Pharmaceutical Faculty in Hradec Kralove above that. The
questionnaire contained 8 parts (Basic Information, Type of Resources for Getting Information,
Electronic Information Resources, Information Literacy Education, Retrievals, Extra Services, Social
Media, Suggestions and Recommendations®) with the emphasis on information literacy education. It
included multiple answers where students could choose from selecting one or more answers and in
some cases with an option to write its own answer. The number of respondents reached 1.515.

® Retrievals, Extra Services, Suggestions and Recommendations are not included here because they are not
relevant to information literacy at MF CU.
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BASIC INFORMATION

The majority of respondents were from two largest faculties — 1 and 2™ Medical Faculty. They were
mostly undergraduate students followed by physicians. The respondents were principally female under
the age of 25.

= 1st Medical Faculty

1% 0%

= 2nd Medical Faculty

= 3rd Medical Faculty

= Medical Faculty in Pilsen

= Medical Faculty in Hradec Kralove

= Pharmacautical Faculty in Hradec
Kralove

m General University Hospital in Prague

= Motol Faculty Hospital in Prague

= Hradec Kralove Faculty Hospital

= other institutions

Graph 1: Type of Institution
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m pregradual student of
medical and dentistry

studies
= pregradual student of
pharmacy

= pregradual student of
non-medical discipline

= postgradual student

m physician or dentist

m pharmacist

m non-medical
specialization

m researcher

m others



= 25 and

above
m26-35
m 36-45
m 46 -55
m 56-65

® 65 and
above

Graph 3: Age of Responders

® male = female

Graph 4: Gender of Responders

TYPE OF RESOURCES FOR GETTING INFORMATION

Most respondents (39 %) use an academic library once or twice a month, 22 % once or twice every six
months, 14 % once a week, 13 % less than once every six months, 10 % more than twice a week and 2
% don’t use it at all.

50 % of respondents mostly go to the academic library to get information for their studies, 20 %
mostly for their own research studies, 15 % for their profession, 13 % for their personal need and
remaining 2 % for other reasons.
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The source used for getting technical or specialized information is mainly from public sources, ie.
Google, Wikipedia (34 %) followed by faculty portal (23 %), academic library (22 %), library via
librarian or information specialist (10 %), commercial sources (9 %) and last 2 % prefer other sources.

Respondents use mainly for their studies, research and profession these resources: the internet,
monographies and verbal consultation with colleagues. Table 4 shows more detailed breakdown.

More than 1x weekly 10 %
1x weekly 14 %
1x — 2x monthly 39 %
Ix — 2x every six months 22 %
Less than 1x every six months 13 %
Never 2%
Study information 50 %
Profession-related information 15 %
Research studies 20 %
Personal use information 13 %
Other 2%
Web or library portal 22 %
Web or faculty portal 23 %
Commercial sources 9 %
Public sources (Google, etc.) 34 %
Librarian or information specialist in the library 10 %
Other 2%
Monographies 75 % 24 % 1%
Periodicals and articles 34 % 51% 15%
Databases 24 % 46 % 30 %
Colleagues — verbal consultation 42 % 51 % 7%
Colleagues — social media, blogs 26 % 39 % 35%
Colleagues — email 16 % 55 % 29 %
The Internet 87 % 12 % 1%
Courses and information seminars 14 % 55 % 31 %
Conferences, clectronic conferences 7 % 38 % 55 %
Librarian or information specialist 5% 40 % 55 %
14
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ELECTRONIC INFORMATION RESOURCES

More than one half of respondents use public electronic resources such as PubMed or GoogleScholar
database. One quarter of the respondents look for commercial and more specific resources (Medline,
Embase, Web of Science, Scopus, ScienceDirect databases) and the remaining one quarter does not
use the databases at all.

When searching the database, they mostly use key words followed by filters and Boolean operators
(AND for narrowing the query, OR for widening the query, NOT for eliminating the keywords that are
behind the operator). When performing database search, they prefer full text accessibility and currency
of information.

The respondents also got a chance to evaluate their abilities of searching specialized information and
their knowledge of electronic information resources available from Charles University or their faculty
by grades 1 to 5 (1 meant excellent, 5 unsatisfactory). Their abilities were evaluated by grade 2 and
knowledge by grade 3. Tables below show more detailed information.

PubMed 44 %
BMC (Bibliographia Medica Cechoslovaca) 1%
Medline 8 %
Embase 1%
GoogleScholar 9%
ScienceDirect 2%
Scopus 1 %
Web of Science 11 %
I never / hardly ever use databases 21 %
Other 2%
Key words 52 %
Filters 20 %
Thesauri (MeSH, EMTREE, etc.) 5%
Boolean operators (AND, OR, NOT) 10 %
Proximate operators (NEAR, ADJ, etc.) 1%
Wild card symbols (?, *, etc.) 3%
I do not use 9%
Other 0%
Full text accessibility 53 %
Abstracts available 10 %
Currency of information 21 %
Retrospective 1%
15
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Continuous alerts, RSS services 0%
I do not use databases 15 %
Others 0%

11 %
42 %
36 %
8 %
3%

WD N W N =

4%
28 %
40 %
22%
6 %

hn B W N =

INFORMATION LITERACY EDUCATION

The largest part of the survey was devoted to information literacy courses, seminars and interest in
them. It was found that information preparedness courses were not attended by responders by 56 %.
However, 44 % would be interested in attending one, yet most responders (79 %) do not follow
information preparedness course offered at their faculty or workplace. This could be caused because of
insufficient awareness and little time.

When asked what type of seminar they would be interested in, they answered in descending order:
databases, e-magazines, citing, written communication skills and verbal presentation. Less preferred
topics are shown in the table.

54 % respondents would include compulsory information literacy courses called “Introduction to
Scientific Work” in the curriculum of the faculty. 40 % would prefer traditional lectures, seminars and
practicums.

The conclusion of this section pays attention to the use of WikiLectures (WikiSkripta in Czech), the
important electronic source supporting instruction of individual subjects not only at MF CU but at
most medical faculties in the Czech Republic and at some in Slovakia. 81 % of responders are familiar
with this system.

Yes 44 %
No 56 %

16
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Would you be interested in information

preparedness courses if your library offered those?

(Table 11) Percentage
Yes 44 %
No 10 %
I don’t know 46 %
Do you follow information preparedness courses _
offer at your faculty, workplace, etc.? (Table 12) Percentage
21 %
79 %
Which specialized seminar or supplementary
course would you be interested in taking? (Table
13) Percentage
Databases 17 %
E-magazines 11 %
E-books 8 %
Publishing and related activities 6 %
Reference and citation managers 6 %
Citing 11 %
Verbal presentation 10 %
Written communication skills 11 %
Catalogues and union library catalogues 3%
Medicine and evidence-based health science 9%
Retrieval strategies 7%
I am not interested in any seminar 1%
Other 0%

Would you include Introduction to Scientific Work

in the core course list of your faculty program?

(Table 14) Percentage
I don’t study anymore but I would welcome this course

in the past 27 %
[ don’t study anymore and I would not include this

subject in the core course list 5%
I am studying, I do not have this subject at the faculty

but I would welcome it 27 %
I am studying, I do not have this subject at the faculty

and [ would not include it in the core course list 17 %
I am studying and I have this subject at the faculty 24 %

Which type of instruction would you prefer in

Introduction to Scientific Work? (Table 15 Percentage

Traditional lectures, seminars and practicums 40 %
17

BICE 2015



E-learning course with live lectures 27 %

E-learning course without live lectures 7%
Consultations with an instructor supplemented with e-

learning support 20 %
None 5%
Other 1%
Yes 81 %
No 19 %

SOCIAL MEDIA

The most commonly used amongst social networks for sharing technical or specialized information is
Facebook (33 %) followed by Google+ (11 %) but surprisingly 38 % of respondents do not share this
kind of information by social media at all. Medical social network ResearchGate was used by only

7 %.

Facebook 33 %
Twitter 2%
Google+ 11 %
MySpace 0%
LinkedIn 5%
ResearchGate 7%
Academia.edu 1%
Mendeley 2%
I do not share 38 %
Other 1%
CONCLUSION

The first hypothesis about free available resources was confirmed as expected. The respondents use
public available resources such as PubMed or GoogleScholar and their most widely used resource is
the Internet.

The second hypothesis concerning social media was confirmed only by part (more than one third of
respondents do not use them for sharing technical and specialized information) and needs to be
acknowledged by further discussion with academic staff and with other members of the medical
faculties.

The third and fourth hypotheses were confirmed. The responders are for courses or seminars of
information literacy but have a small awareness that they run at MF CU.

SUMMARY

The survey of information literacy at MF CU had the following results: an average responder is a
female from 1 Medical Faculty in Prague, aged 25 years or less. She uses the academic library once
or twice a month. In the library she searches the information concerning her studies. She uses public
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resources on the Internet when looking for technical or specialized information, mostly PubMed
database. When searching the database, she uses keywords and her criterion is to access full text
immediately. Her ability to find the requested technical or specialized information is evaluated by
grade 2 and current awareness of electronic information resources available from the faculty or
university by grade 3. She does not take any information literacy courses but is interested in them as
well as to include them in the curriculum. She would prefer traditional lectures, seminars and
practicums. She uses WikiLectures. She does not use social media for sharing technical or specialized
information as it was expected.

BIBLIOGRAPHY

" BEHRENS, Shirley J. A conceptual analysis and historical overview of information literacy. College
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Abstract

This study aims to analyse EFL Libyan teachers’ perceptions about the use of information
communication technology (ICT) at higher institute level. In the Libyan education context,
the quality of teaching of English as a foreign language (EFL) continues to develop. In this
connection, the Libyan government is concentrating on EFL teachers’ effective use of ICT at
higher institute level. The application of ICT in schools is important to improve the quality of
teaching and enhancing students’ learning experiences. However, there are few studies which
have focused on the use of ICT by Libyan EFL teachers, specifically at higher institute level.
This research aims to examine the question of how Libyan EFL teachers higher institute level
make effective use of ICT to enhance students’ language learning skills.

Keywords; ICT, English foreign Language, Teacher’s perceptions, Libyan Higher Institution.
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Aims of the study

1. To investigate Libyan EFL higher institute teachers’ perceptions about the use of ICT
for language teaching

2. To offer deep insights into pedagogical, socio-cultural, personal and institutional
factors which can impact upon Libyan EFL teachers’ adoption and integration of ICT
for effective language teaching

3. To use social constructivism as a theoretical framework to better understand EFL
teachers’ theoretical knowledge of ICT and its practical manifestation in a language
classroom.

Theoretical framework:

Before reviewing ICT literature and its helpfulness for EFL Libyan teachers, it is important to
discuss the theoretical framework (socio-constructivism) adopted in this study. The use of a
theoretical framework will help better understand both internal and external factors which
may have an impact upon EFL Libyan school teachers’ use of ICT. Moreover, the theoretical
framework will enable this study identify the gaps between EFL teachers’ knowledge about
ICT and its practical manifestation in classrooms. In other words, the use of socio-
constructivism as a theoretical framework may serve as a means to understand how Libyan
EFL teachers perceive ICT and how they integrate it into their teaching.

Within educational context, social constructivism theorizes language learning and teaching as
an interactive social practice (Mitchell and Myles, 1988). These researchers maintain that
language learning cannot be separated from the socio-cultural environment in which it takes
place. Mitchell and Myles (ibid, p.162) argue that within social constructivist framework,
language learners are seen as “active constructors of their own learning environment”
(p.162). Von Glasersfeld (1989) further explains that a social constructivist perspective views
learning as an active process in which other learners are also involved. Seen from social
constructivist perspective, Libyan EFL teachers’ knowledge about ICT can be viewed as a
socially situated phenomenon in which EFL teachers need to discuss their pedagogical
practices with other teachers.

Vygotsky (1978) contends that knowledge is constructed through individuals’ interaction in
the social world. Woolfolk (2001) observes that social constructivism provides an
overarching theoretical framework in which interactive process such as “reciprocal teaching,
humanistic education, computers, and hypermedia are utilised” (p.89). Woolfolk’s argument
is relevant to this study as it aims to argue that ICT can effectively be integrated into Libyan
education system, if teachers discuss their views about the use of ICT and reflect upon their
experiences. Such an approach, according to Au (1990) might produce changes in teachers’
style and approaches towards the use of ICT for better language teaching. The rationale why
this theoretical framework will be adopted is that it will serve as an effective means to
investigate how EFL Libyan teachers may learn the use of ICT in schools and how their
knowledge about ICT may be developed. Within the socio-constructivist theoretical
framework, researchers like (Moll, 1992) see teacher as a facilitator who creates a context,
introduces interesting activities in the classroom and thus encourages learning. Thus, socio-
constructivist theory challenges the conventional teaching methods practiced widely in most
of the Libyan schools. This theory is important for this study since it does not see teachers’
role as a priest who transmits language knowledge to students (Moll, 1992). Rather the
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teacher is viewed as a guide and facilitator who encourages students to work in groups and
helps them accomplish the goals of classroom by using technological tools.

Literature review

EFL teaching in Libya has undergone many changes since 1970 till present. Sawani (2009)
notes that in 1986, EFL teaching was completely banned due to political upheavals. After
some time, English was again incorporated into the curriculum. New textbooks were
introduced. Gadour (2006) reveals that the introduction of new textbooks required EFL
teachers to employ modern day teaching techniques and methods. One of the new teaching
methods incorporated in the textbooks required EFL teachers to teach English by employing
ICT resources in the classrooms. Since the teaching of English was banned in Libya in the
past, so few teachers were left who possessed adequate knowledge about application of ICT
for EFL teaching.

After the removal of Qaddafi from political scene, the Libyan government has been
concentrating on policies to develop and promote ICT for EFL teaching in schools. In this
connection, the government has introduced adequate regulatory laws for the integration of
ICT into EFL teaching. Libya is reported to follow Egypt to try and strengthen its ICT
policies and regulations for effective language teaching (Bakeer and Wynn, 2014). Similarly,
Sahin-Kizil (2011) makes an important point by arguing that in the Libyan education context,
EFL teachers’ attitudes towards the use of ICT have been termed as a key to develop
students’ linguistic skills. Orafi (2008) reveals that the Libyan education department is
investing money to integrate ICT into the language teaching classrooms. Despite government
efforts to promote EFL in Libya, majority of teachers continue to show dissatisfaction
towards ICT use in classrooms. Orafi argues that the reason why ICT has not become a part
of classroom teaching is that most EFL teachers lack skills, knowledge and ability to use it
effectively.

Most teachers’ dissatisfaction towards the adoption of ICT can be attributed to personal,
pedagogical, institutional and technological factors. A recent meta-analysis of ICT related
literature by Buabeng-Andoh (2012) delineates that the adoption and integration of ICT in the
global educational context is limited. There are personal and institutional factors which may
encourage or discourage teachers towards the adoption of ICT. One of the reasons why most
teachers may fail to make the use of ICT is that they lack adequate ICT skills and
professional teacher training. Although Buabeng-Andoh (2012) has seen the ICT adoption
and integration into education from global point of view, his study can be relevant to the
current situation of ICT in the Libyan EFL context. It can be argued that one of the reasons
why most Libyan EFL teachers fail to adopt ICT is that they are not given appropriate
pedagogical training in this post-conflict era (Bakeer and Wynn, 21014). There are
institutional factors which may also hinder the adoption of ICT by EFL teachers. These
factors include “management capability, poor processes and procedures, lack of
accountability, lack of technology strategy, poor technology skills, and budgetary
constraints” (Bakeer and Wynn, 2014, p.165).

Another reason why most EFL teachers may not use ICT for language teaching is that they
mainly rely on old methods such as Grammar Translation Method (GTM). Aldabbus (2008)
indicates that most Libyan school teachers avoid use ICT because of their constant recourse
to mother tongue in EFL classrooms. Similarly, Gadour (2006) reveals that since most EFL
Libyan teachers have become accustomed to employ old teaching methods, so they are
reluctant to take advantage of existing ICT opportunities for teaching English. In this
connection Reza and Manfor (2007) also note that GTM is still considered as the preferred
method of teaching English because it conforms to the existing culture of teaching English. In
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short, most EFL teachers consider the teacher-fronted method as the best method, so they find
ICT incompatible to prevalent traditional methods of teaching English.

There is a growing body of literature which suggests that apart from traditional methods, the
role of socio-cultural and religious beliefs of EFL Libyan teachers may influence their
adoption of ICT for language teaching in classrooms. As pointed by Szendefty (2008), the
use of computers can offer an opportunity for EFL teachers to base their lessons on authentic
texts. Authentic texts in the context of this study refer to the texts which are written by native
speakers and which can be used in classroom to expose students to real language (Jordan,
1997). Arguably, for successful language teaching, the use of ICT resources can enable
Libyan EFL teachers to present authentic materials in the classrooms. It is important to note
that EFL researchers (e.g. Anderson & Lynch, 1988; McDonough & Shaw, 2012; Rost, 1990)
generally argue that it is essential for EFL teachers to facilitate language learners by engaging
them in a range of task-based activities that may bridge the gap between students’ linguistic
input in the classroom and real life situations. These researchers hold that in order to enable
them to deal with the problem of real life language, EFL learners should be exposed to a
variety of authentic materials such as everyday conversation, announcements, turn taking,
interviews, TV and radio news (e.g. BBC and CNN), songs and English movies.

Although the above mentioned approach towards teaching English with the help of ICT
sounds very interesting, it may present some problems to the socio-cultural and religious
sensitivities of both Libyan EFL teachers and learners. In this connection, Latiwish (2003)
suggests most EFL Libyan teachers are against the idea of using internet in their classrooms
because they find internet materials incompatible to socio-cultural and religious values of
their students. Motivating Libyan school students to learn language based on movie- oriented
tasks may pose a challenge to EFL teachers. For example, while selecting a video for a task,
a teacher must ensure that it should not portray characters indulged in ‘intimate scenes’.
Music videos and songs, no matter how helpful they may be, cannot be used for language
teaching purposes in Libyan schools. The socio-cultural and religious context of Libyan
higher institutes demands ICT-based language materials to be conformed to the cultural and
particularly religious sensitivities of its students and the institutions. Albirini (2006) also
underscores an important point that ICT can be integrated to EFL teaching successfully if it
better suits the culture and identity of teachers belonging to the Arab world.

The above brief review of the ICT related literature has underlined the significance of my
study at both conceptual and practical levels. There are few studies such as Hamdy (2007)
which have looked at the plight of ICT in Libyan context. However, such studies only
examined the perceptions of Libyan teachers. In other words, there is paucity of research
which has specifically examined the use of ICT for language teaching at higher institute
levels. It is important to note that the Libyan ministry of education lays greater emphasis on
school teachers to employ modern day techniques for successful language teaching. In this
regard, especially EFL teachers are encouraged to teach English with the help of available
ICT resources. Therefore, this study has been triggered by the question of how EFL Libyan
teachers perceive ICT and how they integrate it into their classrooms.

Research questions:

1. What are EFL Libyan teachers’ perceptions about the use of ICT at higher institute
level?
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2. What are pedagogical and socio-cultural factors that may influence Libyan school
teachers’ adoption and application of ICT in an EFL classroom?

3. What are personal and institutional factors which may encourage or discourage EFL
teachers to use ICT for language teaching?

Research Methods

As the above brief review of literature indicates, the use of ICT in Libyan EFL context poses
complex questions requiring answers. In order to obtain answers, interpretive qualitative
research paradigm will be adopted. There are several theoretical reasons why qualitative
research methods will be adopted for this study. Since this study aims to gain thorough
understanding of the overall experiences of Libyan EFL teachers’ use of ICT, the qualitative
research methods will be appropriate to gather deep insights into the phenomenon from
participants’ perspective. As Denzin and Lincoln (2003, p.5) suggest, qualitative interpretive
research involves “an interpretive, naturalistic approach to the world...Qualitative researchers
study things in their natural setting, attempting to make sense of, or interpret phenomena in
terms of the meaning people bring to them”. These researchers’ observation supports my
theoretical viewpoint about investigating EFL teachers’ perceptions of ICT with the help of
qualitative research methods. As Denzin and Lincoln above indicate, qualitative research
takes place in a natural setting and therefore, the natural setting for this research will be
Libyan higher institutes. This naturalistic approach would allow this study to investigate the
question of how Libyan EFL teachers’ perceive ICT and what socio-cultural issues may
hamper them from integrating technology into classrooms. In brief, this paradigm will enable
this study to explore what meanings EFL Libyan teachers attach to the use of ICT in terms of
promoting effective learning.

Since my study aims to investigate Libyan higher institute teachers’ perceptions and
experiences of ICT and its integration into EFL classrooms, so qualitative research will help
this study depict the teachers’ phenomenon in a better way. As Miles and Huberman (1994, p.
1) contend, qualitative research is a source of “well-rounded, rich descriptions and
explanations of processes in identifiable local contexts” from which the researcher can
“preserve chronological flow, see precisely which events led to which consequences, and
drive fruitful explanations” Miles and Huberman (1994) suggest that instead of presenting
results in the form of numbers, qualitative research portrays the experiences of people from
their own point of view. The qualitative research methods adopted in this study are closely
connected to the interpretive research paradigm. Denzin and Linclon (1994) indicate that
paradigms as a set of researchers’ beliefs have certain epistemological and ontological values.
As a researcher, my epistemological belief about generation of knowledge is that the aim of a
research is to describe and identify phenomena to identify shared meanings. As an
interpretivist researcher, I believe that participants’ view of reality can be understood from
their own point of view, which is made possible by employing a qualitative research
paradigm. Following interpretivist ontological assumptions (Bryman, 2008), EFL Libyan
higher institute teachers are viewed as constructors of their own ICT related reality, which is
in turn shaped by wider socio-cultural structures. As an interpretivist researcher, I believe that
the EFL Libyan teachers’ perspective of ICT can be best understood by observing them and
by talking to them. This approach will help this study offer insights by conducting an in-
depth analysis of EFL teachers’ phenomena.

My ontological assumptions are supported by Denzin and Lincoln (1994) who contend that
interpretive research paradigm helps researchers in understanding participants’ perspectives.
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Since the aim of this study is to investigate EFL Libyan school teachers’ perspective, so
interpretive paradigm will enable me to find out how EFL teachers perceive ICT in terms of
its role to enhance students’ learning. In brief, the ontological assumptions adopted in this
study are that the ICT experiences of EFL teachers are shaped by their personal, pedagogical
socio-cultural lived experiences. With these ontological assumptions in mind, this study will
analyse a specific view of ICT and its application from a specific group of participants.

The above discussion made about interpretive research paradigm and its characteristics
justifies the rationale why this approach will be adopted to investigate the ICT experiences of
EFL Libyan teachers at higher institute level. In other words, this approach will be relevant to
this study in terms of presenting the views and opinions of EFL Libyan teachers. Moreover,
this type of inquiry will enable the researcher to understand the use of ICT in the Libyan EFL
context in an effective manner. That is, by investigating the proposed research questions with
the help of qualitative research methods, this study will shed light on both positive and
negative experiences of EFL Libyan teachers towards the application of ICT in class.

Sampling

Sampling plays an important role in any research project as it helps to indentify and target the
required people in an effective way (Marshall and Rossman, 1999). In order to find out
answers to the above listed research questions, the study will use purposive sampling
technique. According to Marshall and Rossman, purposive sampling is a form of non-
probability sampling. The important characteristic of non-probability sampling is that the
selection of people for a study is based on non-random criteria. Since I would have some
knowledge about EFL Libyan teachers’ use of ICT, so I will select those participants who
may have contrasting experiences of ICT at secondary school level. Such type of population
will help generate rich data. In this connection, Patton (2002) argues that purposive sampling
is important in a qualitative research as it helps produce the most productive data to fulfil the
objectives of a research.

The rationale behind using purposive sampling is that it will enable this study to select EFL
Libyan school teachers with certain characteristics. In other words, this type of sampling will
allow the research to target EFL teachers both female and male in different state run higher
institutes in Sabratha area. Moreover, it will also enable him to recruit the EFL teachers who
have foreign and home qualifications. These teachers might have prior formal training to use
ICT in teaching English at higher institute level. Keeping in view this factor, both male and
female EFL teachers will be selected for this study.

In summary, the reason why purposive sampling will be employed in this study is that it will
enable the researcher to collect rich data about various variables such as EFL teachers’
experience of teaching, age, gender, schools, application of ICT (use of both hardware such
as computer and Internet, software packages) in teaching English. In addition, this sampling
strategy will help investigate the relationship between ICT application and the associated
variables such as attitude and perceptions about ICT competence, ICT access (including
background in computer training).

Research indicates that qualitative research usually uses a much smaller sample size than
quantitative studies (Marshall and Rossman, 1999). Since this is a qualitative study, the
researcher intends to interview fifteen to twenty male and female EFL Libyan teachers of the
two Education schools. Since this study will employ purposive sampling, these two schools
will be used as units of sampling and purposively selected from each school. The researcher
will interview up to twenty participants until data reaches the point of saturation
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Research Tools
Interviews:

The semi-structured interviews will be used as a main research tool to collect data. Since the
study aims to research the perceptions of EFL Libyan teachers about the use of ICT for
effective language teaching, so interviews could be appropriate for this study. In other words,
interviews may give the participants an opportunity to explain their views about the use of
ICT. Interviews may also enable them discuss how they use ICT in an EFL classroom and
what problems they might encounter to use ICT. In short, the use of semi-structured
interviews will help this study to answer the research questions listed above by exploring
their attitudes, perceptions, feelings and views on implementation of ICT in school.

Pope et al. (2002, p.148) suggest that semi-structured interviews typically contain open-ended
questions to investigate experiences and attitudes. Following these researcher’s suggestion,
open-ended questions during interview sessions will be used. This will provide me with an
opportunity to explore participants’ views on the integration of ICT into EFL classrooms. As
mentioned above, I will interview fifteen to twenty EFL Libyan higher institute teachers, as it
is essential to gather first-hand knowledge from their own distinctive perspectives about the
resources that they use for effective teaching. The issues that this study intends to investigate
through questionnaire are as follows:

1. The teachers’ use and implementation of ICT in the two schools of Education in

Sabratha University in Western Libya.

2. Teachers’ perceptions and attitudes teachers towards the integration of ICT in the
classroom.

3. The level of understanding and applying of education policy (towards ICT).

4. To examine the current situation on the implementation of ICT in Libyan higher
institutes’ classroom and what ICT devices are available.

5. Barriers and challenges that could prevent the implementation of ICT in Libyan
higher institute.

Observation

In order to generate rich data regarding EFL Libyan teachers’ perceptions of ICT at higher institutes
in Sabratha, observation will be chosen as a research tool. Bryman (2008) suggests that observation as
a research method allows data collection on issues which cannot otherwise be collected
through questionnaires or interviews. Bryman further maintains that observation is considered a
suitable method of data collection in situations where participants seem uncomfortable to answer
questions about a particular subject. In the context of this study, many EFL teachers might feel
uneasy when they will be asked to give their reflections on pedagogical, socio-cultural, personal
and institutional factors which can potentially impact upon integration of ICT for language
teaching. This viewpoint is supported by Brown (2004) that sensitive personal and professional
issues are better suited for observational research. By observing female, male, newly-graduated and
old generation teachers in an EFL classroom in three higher institutes in Sabratha, this study will offer
useful insights about the phenomenon of how ICT is perceived and practiced. It should be pointed out
that interviews may not help glean data regarding the understanding of ICT and its practical
manifestation in the classroom by EFL teachers. Thus, observation will offer a useful opportunity to
learn more about the context in which the study is conducted. As Jorgenson (2002) has noted,
understanding a context through observations is beneficial to generate rich data which
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questionnaires or interviews may fail to capture. It is particularly deemed important to observe EFL
teachers and their worlds. In order to capture EFL teachers’ uses of ICT, non-participant observations
will be carried in this study. Non-participant observation includes sitting in classrooms and observing
EFL teachers during their lectures. Through this form of participation, I aim to observe and
experience the research context as a participant and focus on understanding, analyzing and
explaining how ICT is incorporated by EFL teachers. This approach might create a number of
challenges in this study. For example, my presence during lessons might make EFL teachers self-
conscious, and their behavior might change in reaction to my presence. To counter this issue, their
sense of unease will be addressed by talking to teachers after lessons. Observations will be carried
out for two main reasons in this study: in order to understand the context of EFL classes; and
to understand and explore sensitive issues which participants may find uncomfortable to
discuss in interviews. Through observations, I therefore aim to focus on understanding:

e Interactions between EFL teachers and learners
e The use of ICT by female, male, old and newly graduated teachers

In this study, my role as an observer will be to focus on noticing and recording how ICT is used
by different EFL teachers. Instead of interfering in the interactions patterns of EFL teachers, |
will sit and notice how female, male old and newly graduated teachers make the use of ICT for
language teaching and how these lessons offer a learning gateway for students. Data obtained by
observation will serve as an additional research to substantiate information gleaned by means of
interviews (Robson, 2011).

Analysis of data
Data analysis:

Data analysis in a qualitative study is termed as a continuous process (Miles and Huberman,
1994). Although there are various ways of analysing qualitative data, such as discourse
analysis, narrative analysis and grounded theory, I will use thematic analysis, for data
analysis. The rationale why thematic analysis will be undertaken in this study is that it will
enable this study to answer the research questions in a better way. In other words, thematic
analysis suits the aims of the study since it aims to investigate EFL Libyan higher institute
teachers’ perceptions about the use of ICT. Moreover, thematic analysis will also help
explore the themes such as teachers’ use of ICT, what may facilitate or hinder them from the
implementation of ICT. Miles and Huberman (1994) indicate that in qualitative research,
researchers explore themes with the help of coding. Thus, categories and themes will be
developed in this study to examine EFL teachers’ perceptions about the use of ICT. As
suggested by Miles and Huberman, the researcher will familiarize himself with the data,
create initial codes, search for patterns or themes, review the themes, explain the themes,
contrast, compare, and find relationships and linkages between data and write the report.

Ethical Issues

A careful consideration of ethical issues is important for a study exploring the views of
people in real life situations. Bassey (1999) lays emphasis on researcher’s positive role
towards understanding the significance of ethical issues throughout the research process.
According to Cohen et al. (2000), there are two main ethical issues such as access and
acceptance which need to be carefully considered by a researcher before undertaking a
project. Cohen et al., imply that a researcher should gain an easy access to the site and
participants. That is, a researcher is normally required to obtain official permission from the
authorities and participants. In order to obtain official permission of the two Schools of
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Education in university of Sabratha, I will send a letter to the administration of schools
explaining the nature of study and data required.

In order to give anonymous names to schools it will be mentioned that the study will take
place in Sabartha University. One of the most ethical issues that need to be considered is
informed consent. Cohen ef al., (2007) suggest that a researcher should obtain informed
consent of participants before starting research project. Informed consent means that the
participants fully know about the facts and figures of a study before taking part. In this
regard, I will inform participants about the purpose of this study. Moreover, participants will
be clearly informed about the benefits of participating in this study. The participants will also
be told that their participation is voluntary.

In accordance with BERA (2011) ethics guidelines anonymity will be assured to participants.
No cross references will be made to the names of participants. Rather fake Arabic names will
be mentioned. This will help maintain confidentiality of participants (Patton, 2002). Since a
covering letter will be sent to help gain voluntary participation and they can withdraw from
the study at any stage. The elements of anonymity and confidentiality will help participants to
give their opinion without any fear or obligation.

While analyzing the significance of ethical issues for educational research, Greenbank (2003)
makes an important observation which is relevant to my role as a researcher in the Libyan
post-conflict era. Greenbank suggests that the reseacher’s age “gender, sexual orientation,
religious beliefs, political views, personal experiences (e.g. as a child or a parent), your
professional lived experiences might all be of importance and relevance (2003, p. 797). As a
researcher, I am an EFL teacher in an institute in the area of Sabratha, I have taught English
for almost five years. As an EFL instructor, I have experienced political upheavals taking
place in Libya which, arguably, may have an impact upon the process of data collection. My
awareness about the current political situation in Libya, in general, and in Sabratha, in
particular will have a positive impact upon generation of data in this study. I am fully aware
of the current political climate of the area where this study will take place. As compared to
other war ravaged areas of Sabratha, the context in this area are generally considered safe and
thus they can easily be accessed without hindrance.

When I get permission from the schools administration, I will be given an official support
letter of access to research context. It is important to mention here that official letters from
the ministry can ensure the safe and genuine significance of research and can encourage
participant to co-operate for interviews.
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Schools and teacher’s roles and responsibilities have been changing dramatically in the 21 st
century. As children and adolescents gathering information mostly on internet via cyber world,
schools as a sources of knowledge and atmosphere of socialization, loosing the power and
effectiveness on adolescents and children(Akar,2015). The Internet is fast, becoming a natural,
background part of everyday life (Bargh & McKenna,2004). Adolescents, especially Z generation,
use internet skillfully and adopt new technologies. Although adolecents use technology skillfully,
they can have a serious socialization and communication problems in real life. According to
Hazelhurst, Johnson & Sanders (2011) while internet provides potential advantages for educational
institutions in terms of the students' access to knowledge and information not accessible before, it
also proves to have some adverse effects such as wasting time and as antisocial behavior. And
research results show that the majority of the students needed to improve on the social skills of
integrity, respect, cooperation, and responsibility (Awbrey, Longo, Lynd & Payne 2008). Besides
global world requires and demands, not just technologically and academically, but also
psychologically, socially developed, matured, qualified individuals. Schools and teachers are
required to prepare new generations for life. Schools, educational environment and teachers are still
more effective resources to improve and solve these socialization, communication problems of
adolescents. Extra curricular and social clubs activities in schools, school based-community based
after school programs provide a wide oppurtunities for student’s social and psychological
development(Massoni,2011; Fredrics, Hackett & Bregman,2010). But effectiveness of these
activities depends on some conditions. If these programes and activities do not managed well and
considered properly, effectiveness will be reduce. Social skills development and psychological well
being of the students, having an opportunity for them to realize their talents in real life could be
destroyed. Teachers and school principles awareness about the role and importance of the social
club and extracurricular activities in schools are important for the effectiveness.

This study aims to identify the opinions and recommendations of teachers concerning the
effectiveness of social club activities in public primary and high schools in Istanbul, Turkey. In this
study, a mixed research method including qualitative and quantitative methods were used. The
study comprises of a sample of 327 primary and high school teachers. The quantitative data was
collected by the “Opinions About the Objectives of Social Clubs Questionnaire”(OSCQ) which was
developed by the researchers. The quantitative data was analysed by using percentages, frequencies,
arithmetic mean, standard deviation, independent t-test and ANOVA. Qualitative data was collected
through the open ended questions. To analyse the qualitative data, content analysis technique was
used.

Findings reveal that social clubs are “moderately” effective in terms of ability to reach the
goals according to teachers. There was no differences found between teachers opinions in terms of
gender; however, there was a significant difference according to school types. High school teachers
are more positive than the primary school teachers about the effectiveness of the social clubs.
Teachers recommendations mostly emphasis on a paradigm shift about effectiveness of social clubs
school managers responsibilities. Increasing artistic, sportive, cultural activities in schools should be
encouraged; sufficient and more hours should be allocated for the social clubs activities in school
educational programmes and schedule. Talents, needs and intentions of students should be taken
into consideration while organizing the social clubs activities. Teachers should be motiveted in order
to perform better.

Key Words : Social Club, Social skills, Student, School, School Management
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The concept of education is changing. Currently, lifelong learning is replacing the education of the
past and traditional methods of teaching and education are increasingly being replaced by the
application of new technology in teaching. Daily teachers use information and communication
technologies (ICT) in their lessons and they are getting more profitable. Moreover, the teachers’
role has changed from being a tutor to being a coach. The teacher only coordinates students who are
united by one goal and fulfilled tasks are in a regular interdependence and interaction.

The aim of this paper is to describe one of the parts of the structure in monitoring independent work
of students (IWS) through the management principles, offer their concrete content and
functionalities and also, present the results of the experiment which is implemented on the
discipline called Language for Specific Purposes with the 3-year students.

First, available literature on principles, ICT and managing students’ independent work is reviewed.
Secondly, the author emphasizes definite kinds of management principles, which play important
role in managing and monitoring students’ independent work. Thirdly, the author performs the
structural model of the management principles.

The outcome of the paper carried out the fact that given principles assist students in learning foreign
languages themselves without teacher’s help, furthermore, outside the class, assess and regulate
learning condition. Independent work of students is successful when they are working with the
management system. Thus, the result of each course is to form intercultural and communicative
competency.

Key words: lifelong learning, management principles, independent work, intercultural and
communicative competency.
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